
Citizens of the World – Hollywood– English Learner Master Plan, 2015-2016 
 

• How students who are English Learners will have their needs identified 
• What services will be offered for students who are English Learners 
• How, where and by whom the services will be provided 
• How the program for students who are English Learners will be evaluated each year and how the results 

of this evaluation will be used to improve those services 
               
  

PROCESS FOR IDENTIFICATION 

Citizens of the World Charter School Hollywood (CWC-H) seeks to enroll a student population 
that serves an English language learner population (ELLs) that reflects the demographics of 
the local neighborhood.  Accordingly, CWC-H will comply with federal, state, and district 
mandates regarding ELL education and re-designation of ELL students. 

In an effort to identify ELL students, all incoming families complete a home language survey 
upon enrollment at CWC-H via the Enrollment Form. If parents indicate that a student speaks 
a language other than English, students are administered the California English Language 
Development Test (CELDT) to determine their English proficiency.  Additionally, as with all 
students at CWC-H, ELL students experience the entire English Language Arts assessment 
battery that we use to also determine the specific level of a students’ proficiency in the 
areas of listening, reading, writing, and speaking. 

The CELDT is administered every fall to all students who are identified as ELLs who have not yet 
been classified as RFEP.  Students can score at the beginning, intermediate, advanced, or 
proficient levels in this test.  Students are required to complete the assessment each year until 
they’ve otherwise been re-designated as a fluent English speaker. Students are tested in the areas 
of listening, speaking, reading, and writing.  CWC-H teachers and our ELD Teacher examine the 
results from this test alongside other assessments since the school is focused on providing 
quality English language development instruction to all students at their proficiency level. The 
CELDT is one of the measures used to determine whether students are able to be re-
designated. Re-designation will be one of the school’s primary goals and measures of 
success. 

RESEARCH-BASED INSTRUCTIONAL PRACTICES FOR ENGLISH LANGUAGE LEARNERS 

CWC-H provides all ELL instruction in the general education classroom. ELL students 
participate in a Response to Intervention (RtI) model if their assessment results indicate that 
they struggle with any subject area especially in English Language Arts and mathematics. 
The support provided to ELL students in RtI accommodates students’ language level.  

Additionally, CWC-H employs an intervention teacher who helps to provide push-in services 
and targeted pull-out groups in addition to the targeted instruction that Lead Teachers and 
their Teaching Associates offer on a daily basis in literacy-based subjects. 

Given the variety of home languages spoken by students residing in the local community 
and the instructional philosophy of the school, CWC-H prepares all teachers for a 
multi‐lingual environment. Accordingly, teachers are trained in a variety of instructional 
techniques to be used specifically with ELL students, relying on three primary programs: 
Specially Designed Academic Instruction in English (SDAIE), Project GLAD and the Sheltered 
Instruction Observation Protocol (SIOP).  Currently the Principal has undergone the training 



and certification process to become a Tier 1 Project GLAD professional development trainer.  
To understand more about Project Glad, see below. 

Specially Designed Academic Instruction in English (SDAIE): SDAIE is a teaching 
approach that can be used across the curriculum to support ELL students. It emphasizes the 
importance of supporting ELL students in acquiring academic‐related skills and knowledge, 
while at the same time learning English through comprehensible second language input. The 
practice was based on linguistic theories laid out by a number of researchers, including Dr. 
Steven Krashen and Dr. James Cummins, who developed Contextual Interaction Theory.1 At 
the heart of the theory are two major components that impact the SDAIE classroom: 
comprehensible second language input and a supportive affective environment. Language 
is acquired because of the context in which it is contained. 

Rather than focusing on language development, SDAIE focuses on content comprehension. 
Language is acquired because of the context in which it is contained. Teachers build 
vocabulary with their students and have high expectations for success of language 
acquisition and the concepts. 

SDAIE encompasses solid teaching techniques that benefit all types of learners, offering 
particular support to students who are English language learners. The four major components 
of this teaching approach are:  
1. A visual approach to classroom presentation: Teachers will use models, kits, 

manipulatives, and gestures to show students what they are talking about. 
2. A hands-on approach to class work: Students will learn faster with the use of 

manipulatives and task-oriented projects for them to build new vocabulary into their work 
banks. 

3. Cooperative learning strategies: Teachers will structure learning opportunities through 
project-based learning and during workshop instruction for students to work together, be 
held individually accountable, and develop positive social skills. Students are more likely 
to try to practice their English skills in smaller groups. 

4. Guided vocabulary techniques: Teachers make conscious choices regarding the 
language used and how vocabulary will be introduced, practiced, and incorporated into 
all components of their lessons. Paying attention to clearly enunciate words and phrases, 
teachers avoid idioms, colloquialisms, and abbreviations.  

The SDAIE approach seeks to teach both content and language in a cognitively demanding 
environment. The nature and goals of SDAIE lessons are to provide equal access to the 
curriculum of study. SDAIE strategies are consistent with multiple intelligence strategies, 
project‐based learning theories, and special education approaches.  

CWC-H will ensure that our faculty receives intensive SDAIE professional development both 
during our Summer Institute and throughout the school year.  

Project GLAD: Project GLAD is an instructional and professional development model in the 
area of language acquisition and literacy. GLAD strategies are specific methods of 
instruction for a successful English immersion education in a multi‐lingual classroom. School 
leaders at Citizens of the World Hollywood – a school with a very similar academic program – 
reported that the Project GLAD techniques are very well-aligned to the instructional model 
and, as such, well-integrated into ongoing instruction. 

                                                
1	  See,	  for	  example:	  	  
Krashen,	  S.	  (1982).	  Principles	  and	  practice	  in	  second	  language	  acquisition.	  Oxford:	  Pergamon.	  
Cummins,	  J.	  (1991).	  Interdependence	  of	  first-‐	  and	  second-‐language	  proficiency	  in	  bilingual	  children.	  In	  E.	  Bialystok	  (Ed.),	  
Language	  processing	  in	  bilingual	  children.	  Cambridge:	  Cambridge	  University	  Press.	  



According to its materials, the major components of this pedagogical approach include: 2 

1. Teach to the highest:  
• A classroom environment that values the student and provides authentic opportunities 

for use of academic language and maintains the highest standards and expectations 
for all students. 

2. Brain research, metacognition, and second language acquisition: 
• A time to activate and focus prior knowledge: inquiry charts, brainstorming, and 

clustering 
• An opportunity to insure a common base of understanding and scaffolding: direct 

experiences, films, visuals, and teachers’ read-alouds. 
• Students taught how and encouraged to organize thoughts and texts utilizing multiple 

intelligences: graphic organizers, summaries, visuals, or contextual and semantic clues. 
• Metacognitive aspect of teacher and students modeling of how an answer was 

obtained not merely the correct answer. 
• A student set purpose for learning: motivating, stated result or goal, student choices, 

inquiry charts. 
• Chances to negotiate meaning from language and text: co‐op activities for problem 

solving, social skills; heterogeneous grouping. 

3. Reading and writing to, with, and by students: 
• Reading that stresses the purpose and joy before the skills; that begins with writing and 

reading one's own language; continues with immense amounts of being read to; time 
for silent sustained reading and silent sustained writing with oral book sharing and 
quick shares. 

• Direct teaching of concepts, vocabulary, or necessary skills; text patterns, academic 
language, writing patterns; decoding skills. 

• Writing that stresses the metacognitive use of reading and writing as a process; use of 
clustering/brainstorming to initiate writing; acceptance of developmental level of 
writer; editing and revising done only in appropriate place in the process. No 
over‐editing in early drafts; not all writing brought to editing stage; use of conferencing 
methods to guide students through the process; use of logs for personal responses to 
texts or issues; use of interactive journals. 

• Big Books on walls, shared reading/writing experiences are only a few strategies for a 
language functional environment; use of personal interaction values oral ideas and 
cross‐cultural respect. 

4. Strategies to foster respect, trust, identity, and voice (Cummins, Berman, Baron). 

5. Ongoing assessment: 
• Use of a variety of assessment tools to provide reflection on what has been learned, 

how it was learned and what will be done with the information. Assessment, ongoing 
and summative, based on strengths, as well as needs. 

In Project GLAD, the growth in scores of ELL students far exceeded the norm at the national 
level. Over the past 20 years, Project GLAD has received the following awards:  

• United States Department of Education, OBEMLA, Project of Academic Excellence 
• California Department of Education Exemplary Program 

                                                
2	  http://www.projectglad.com/	  



• Model reform program for the California School Reform Design 
• Training model for five Achieving Schools Award Winners.  

It is the recommended K‐8 project for the California State Superintendent's Task Force on 
successful implementation of Proposition 227.3 Therefore, we expect it to be equally 
successful in supporting ELL students at CWC-H. 
 
The Sheltered Instruction Observation Protocol (SIOP) Model: In addition to the above, in the 
previous school year, CWC Hollywood staff began a series of trainings on the SIOP model.  
This is a research-based and validated instructional model that has proven effective in 
addressing the academic needs of English learners throughout the United States. 
 
The SIOP Model consists of eight interrelated components:  

• Lesson Preparation 
• Building Background 
• Comprehensible Input 
• Strategies 
• Interaction 
• Practice/Application 
• Lesson Delivery 
• Review & Assessment  

 
Using instructional strategies connected to each of these components, teachers are able to 
design and deliver lessons that address the academic and linguistic needs of English 
learners.  

Project GLAD, SDAIE and SIOP are all intrinsic to constructivism, project‐based learning, and 
multiple intelligences theory. These coordinated approaches will ensure that all CWC-H 
students acquire English language skills in reading, writing, listening, speaking, viewing, and 
thinking, and proficiently meet grade-level ELA standards. 

STUDENT PROGRESS MONITORING 

Students identified as English language learners will have their performance tracked both by 
CELDT scores and through portfolio‐based assessments that reflect the CA ELD and Common 
Core State Standards. The levels are as follows: 
• Beginning: Student performance does not demonstrate an understanding of the English 

language expected at this grade level. 
• Intermediate: Student performance demonstrates a partial understanding of the English 

language expected at this grade level. 
• Advanced: Student performance demonstrates an understanding of the English 

language expected at this grade level. 
• Proficient: Student performance demonstrates a thorough understanding of the English 

language expected at this grade level. 

                                                
3	  In	  1991,	  Project	  GLAD	  was	  declared	  Exemplary	  by	  the	  California	  Department	  of	  Education.	  The	  growth	  of	  standardized	  test	  
scores	  far	  exceeded	  the	  norm.	  In	  1991,	  Project	  GLAD	  was	  declared	  a	  Project	  of	  Academic	  Excellence	  by	  the	  US	  Department	  of	  
Education,	   OBEMLA.	   At	   a	   national	   level,	   the	   growth	   in	   scores	   also	   far	   exceeded	   the	   norm.	   Project	   GLAD	   was	   chosen	   as	   a	  
national	  dissemination	  model	  of	  effective	  training	  for	  teachers	  in	  multilingual	  settings.	  Five	  GLAD-‐trained	  schools	  have	  won	  
Title	   I	   Achieving	   Schools	   Awards.	   GLAD	   is	   a	   recognized	   Model	   Reform	   Program	   for	   the	   California	   School	   Reform	   Design.	  
Project	  GLAD	  has	  trained	  in	  over	  120	  school	  sites	  nationally.	  	  



At the end of each year, teachers score student progress toward each of the standards and 
select student work to include in the portfolio to show the student’s mastery of the standards. 
The Principal and English Language Development Teacher/Coordinator meets with teachers 
on an ongoing basis to evaluate and plan curriculum and differentiated instruction to 
support the language development of ELL students. Our ELD Teacher collaborates as well 
with leadership and our teachers to ensure appropriate and timely communications with 
parents about ELL classifications. 

Once students are identified as English Learners, we use various internal controls and 
methods to collect and document all pertinent and appropriate information about an 
English Learner’s progress.  Within each student’s cumulative file there is also an English 
Language Learner folder that has been created to house all of the necessary 
documentation related to the students growth as an ELL in all areas.  This ensures that all 
members of our CWC Hollywood instructional team can easily access information about an 
English Learner’s status and progress over time.   

PROGRAM EVALUATION 

The evaluation for the program effectiveness for ELL students in the school includes: 
• Adherence to school-adopted academic benchmarks by language proficiency level 

and years in program to determine adequate yearly progress. 
• Monitoring of teacher qualifications and the use of appropriate instructional strategies 

based on program design. 
• Monitoring of student identification and placement. 
• Monitoring of availability of adequate resources. 

AVAILABILITY AND USE OF ELD MATERIALS 

CWC-H meets all requirements of federal and state law, relative to equal access, to the 
curriculum for English language learners, as it pertains to annual notification to parents, 
student identification, placement, program options, ELL and core content instruction, 
teacher qualifications and training, re-classification to fluent English proficient status, 
monitoring and evaluating program effectiveness, and standardized testing requirement. 
CWC-H implements policies to assure proper placement, evaluation, and communication 
regarding ELL students and the rights of students and parents. 
 
This plan is currently implemented with fidelity. The needs of ELL students are currently 
addressed through SDAIE, Project GLAD and SIOP strategies during the day and such 
strategies are weaved throughout readers and writer’s workshop, math workshop, and 
Teaching for Understanding (project based science and social studies) time. Additionally, our 
RtI intervention specialist currently provides push in services for our ELL students.  
 
In the area of science instruction and language development, we have begun to 
implement the program Seeds of Science, Roots of Reading in our upper elementary grade 
levels.  This curricular program is aimed to increase student achievement in both literacy and 
science for English language learners in particular. The Do-it, Talk-it, Read-it, Write-it 
approach engages students in learning science concepts in depth, while increasing their 
skills in reading, writing, and discussing as scientists do. Seeds of Science/Roots of Reading 
has allowed our teachers to teach science and literacy together.  This curriculum program 
has been informed by research, verified by rigorous evaluations, and field-tested in 
classrooms around the country.    



 
In addition to the above, CWC has also obtained additional ELD curriculum 

(Language Central, Pearson) to support teachers in delivering quality English Language 
Development.  

 

SERVICE PROVIDING 

 
All CWCH Lead Teachers are highly qualified and trained to support English learners.  All 
Lead Teachers integrate the instructional strategies described above to support all ELLs in all 
subjects.  Additionally, with the recent addition of CWCH’s English Language Development 
Teacher/Coordinator in the 15-16 school year, all ELLs will get additional targeted support.  
This support to ELL students will come in the form of both pull-out from and push-in to 
classrooms.  This will allow for maximum collaboration between the ELD Teachers and all 
general education Lead Teachers.   
 

ONGOING TRAINING AND PROFESSIONAL DEVELOPMENT 

 
In the 2015-2016 school year, CWCH has developed organizational priorities.  These priorities 
impact our focus areas for staff development and training throughout the year.  With an 
organizational priority on improving the achievement of English Language Learners, CWCH 
administration has structured a professional development series in ELD for all instructional 
staff.  Led by both our ELD Teacher/Coordinator and outside experts and trainers, CWCH 
Teachers will receive approximately 3 Professional Development sessions per trimester in the 
area of ELD.  With this ongoing work and examination of student achievement assessment 
results, CWCH aims to see great improvements with the English Learners at our school.  
 



Citizens of the World – Mar Vista – English Learner Master Plan, 2015-2016 
 

• How students who are English Learners will have their needs identified  
• What services will be offered for students who are English Learners  
• How, where and by whom the services will be provided 
• How the program for students who are English Learners will be evaluated each year and 

how the results of this evaluation will be used to improve those services 
 
               
  

PROCESS FOR IDENTIFICATION 

CWC-MV seeks to enroll a student population that serves an English language learner 
population (ELLs) that reflects the demographics of the local neighborhood.  Accordingly, 
CWC-MV will comply with federal, state, and district mandates regarding ELL education and 
re-designation of ELL students. 

In an effort to identify ELL students, all incoming families complete a home language survey 
upon enrollment at CWC-MV via the Enrollment Form. If parents indicate that a student 
speaks a language other than English, students are administered the California English 
Language Development Test (CELDT) to determine their English proficiency.  Additionally, as 
with all students at CWC-MV, ELL students experience the entire English Language Arts 
assessment battery that we use to also determine the specific level of a students’ proficiency 
in the areas of listening, reading, writing, and speaking. 

The CELDT is administered every fall to all students who are identified as ELL’s who have not yet 
been classified as RFEP.  Students can score at the beginning, intermediate, advanced, or 
proficient levels in this test.  Students are required to complete the assessment each year until 
they’ve otherwise been re-designated as a fluent English speaker. Students are tested in the areas 
of listening, speaking, reading, and writing.  CWC-MV teachers examine the results from this test 
alongside other assessments since the school is focused on providing quality English 
language development instruction to all students at their proficiency level. The CELDT is one 
of the measures used to determine whether students are able to be re-designated. Re-
designation will be one of the school’s primary goals and measures of success. 

PROGRAM IMPLEMENTATION AND RESEARCH 

CWC-MV provides all ELL instruction in the general education classroom. ELL students 
participate in a Response to Intervention (RtI) model if their assessment results indicate that 
they struggle with any subject area especially in English Language Arts and mathematics. 
The support provided to ELL students in RtI accommodates students’ language level.  

Additionally, CWC-MV employs an intervention teacher who helps to provide push-in 
services and targeted pull-out groups in addition to the targeted instruction that Lead 
Teachers and their Teaching Associates offer on a daily basis in literacy-based subjects. 
There is also a targeted intervention program that is implemented after school.  

Given the variety of home languages spoken by students residing in the local community 
and the instructional philosophy of the school, CWC-MV prepares all teachers for a multi‐
lingual environment. Accordingly, teachers are trained in a variety of instructional 
techniques to be used specifically with ELL students, relying on two primary programs: 



Specially Designed Academic Instruction in English (SDAIE), and the Sheltered Instruction 
Observation Protocol (SIOP).   

Specially Designed Academic Instruction in English (SDAIE): SDAIE is a teaching 
approach that can be used across the curriculum to support ELL students. It emphasizes the 
importance of supporting ELL students in acquiring academic‐related skills and knowledge, 
while at the same time learning English through comprehensible second language input. The 
practice was based on linguistic theories laid out by a number of researchers, including Dr. 
Steven Krashen and Dr. James Cummins, who developed Contextual Interaction Theory.1 At 
the heart of the theory are two major components that impact the SDAIE classroom: 
comprehensible second language input and a supportive affective environment. Language 
is acquired because of the context in which it is contained. 

Rather than focusing on language development, SDAIE focuses on content comprehension. 
Language is acquired because of the context in which it is contained. Teachers build 
vocabulary with their students and have high expectations for success of language 
acquisition and the concepts. 

SDAIE encompasses solid teaching techniques that benefit all types of learners, offering 
particular support to students who are English language learners. The four major components 
of this teaching approach are:  
1. A visual approach to classroom presentation: Teachers will use models, kits, 

manipulatives, and gestures to show students what they are talking about. 
2. A hands-on approach to class work: Students will learn faster with the use of 

manipulatives and task-oriented projects for them to build new vocabulary into their work 
banks. 

3. Cooperative learning strategies: Teachers will structure learning opportunities through 
project-based learning and during workshop instruction for students to work together, be 
held individually accountable, and develop positive social skills. Students are more likely 
to try to practice their English skills in smaller groups. 

4. Guided vocabulary techniques: Teachers make conscious choices regarding the 
language used and how vocabulary will be introduced, practiced, and incorporated into 
all components of their lessons. Paying attention to clearly enunciate words and phrases, 
teachers avoid idioms, colloquialisms, and abbreviations.  

The SDAIE approach seeks to teach both content and language in a cognitively demanding 
environment. The nature and goals of SDAIE lessons are to provide equal access to the 
curriculum of study. SDAIE strategies are consistent with multiple intelligence strategies, 
project‐based learning theories, and special education approaches.  

CWC-MV will ensure that our faculty receives intensive SDAIE professional development both 
during our Summer Institute and throughout the school year.  
 
The Sheltered Instruction Observation Protocol (SIOP) Model: In addition to the above, in the 
2014-2015 school year, CWC Mar Vista staff has begun a series of trainings on the SIOP 
model.  This is a research-based and validated instructional model that has proven effective 
in addressing the academic needs of English learners throughout the United States. 
 

                                                
1	  See,	  for	  example:	  	  
Krashen,	  S.	  (1982).	  Principles	  and	  practice	  in	  second	  language	  acquisition.	  Oxford:	  Pergamon.	  
Cummins,	  J.	  (1991).	  Interdependence	  of	  first-‐	  and	  second-‐language	  proficiency	  in	  bilingual	  children.	  In	  E.	  Bialystok	  (Ed.),	  
Language	  processing	  in	  bilingual	  children.	  Cambridge:	  Cambridge	  University	  Press.	  



The SIOP Model consists of eight interrelated components:  
• Lesson Preparation 
• Building Background 
• Comprehensible Input 
• Strategies 
• Interaction 
• Practice/Application 
• Lesson Delivery 
• Review & Assessment  

 
Using instructional strategies connected to each of these components, teachers are able to 
design and deliver lessons that address the academic and linguistic needs of English 
learners.  

Both SDAIE and SIOP are intrinsic to constructivism, project‐based learning, and multiple 
intelligences theory. These coordinated approaches will ensure that all CWC-MV students 
acquire English language skills in reading, writing, listening, speaking, viewing, and thinking, 
and proficiently meet grade-level ELA standards. 

STUDENT PROGRESS MONITORING 

Students identified as English language learners will have their performance tracked both by 
CELDT scores and through portfolio‐based assessments that reflect the CA ELD standards. 
The levels are as follows: 
• Beginning: Student performance does not demonstrate an understanding of the English 

language expected at this grade level. 
• Intermediate: Student performance demonstrates a partial understanding of the English 

language expected at this grade level. 
• Advanced: Student performance demonstrates an understanding of the English 

language expected at this grade level. 
• Proficient: Student performance demonstrates a thorough understanding of the English 

language expected at this grade level. 

At the end of each year, teachers score student progress toward each of the standards and 
select student work to include in the portfolio to show the student’s mastery of the standards. 
The Principal and student success team meets with teachers on an ongoing basis to 
evaluate and plan curriculum and differentiated instruction to support the language 
development of ELL students. Our intervention teacher collaborates as well with leadership 
and our teachers to ensure appropriate and timely communications with parents about ELL 
classifications. 

Once students are identified as English Learners, we use a various internal controls and 
methods to collect and document all pertinent and appropriate information about an 
English Learners progress.  Within each student’s cumulative file there is also an English 
Language Learner folder that has been created to house all of the necessary 
documentation related to the students growth as an ELL in all areas.  This ensures that all 
members of our CWC Mar Vista instructional team can easily access information about an 
English Learners status and progress over time. 

Reclassification Criteria:  

 



*LAT team comprises of the Principal, Assistant Principal, Director of Student Services and the 
EL Coordinator.  

PROGRAM EVALUATION 

The evaluation for the program effectiveness for ELL students in the school includes: 
• Adherence to school-adopted academic benchmarks by language proficiency level 

and years in program to determine adequate yearly progress. 
• Monitoring of teacher qualifications and the use of appropriate instructional strategies 

based on program design. 
• Monitoring of student identification and placement. 
• Monitoring of availability of adequate resources. 

AVAILABILITY OF MATERIALS 

CWC-MV meets all requirements of federal and state law, relative to equal access, to the 
curriculum for English language learners, as it pertains to annual notification to parents, 
student identification, placement, program options, ELL and core content instruction, 
teacher qualifications and training, re-classification to fluent English proficient status, 
monitoring and evaluating program effectiveness, and standardized testing requirement. 
CWC-MV implements policies to assure proper placement, evaluation, and communication 
regarding ELL students and the rights of students and parents.  

 

 

Kindergarten-1
st 

grade 2
nd 

grade 3
rd

-5 grades 

CELDT- 

Annual 
 
(California 
English 
Language 
Developmen
t Test) 

•CELDT Overall score of 4 or 5 
and 

•Scores of 3 or higher in 
Listening,  Speaking, Reading 
and Writing 

•CELDT Overall score 
of 4 or 5 
and 

•Scores of 3 or 
higher in Listening,  
Speaking, Reading 
and Writing 

•CELDT Overall score of 4 
or 5 
and 

•Scores of 3 or higher in 
Listening,  Speaking, 
Reading and Writing 

 
Teacher 

Evaluation 

 
•Progress Report Card Marks of 
3 or 4 in ELA 

 
•Progress Report 
Card Marks of 3 or 
4 in ELA 

 
•Progress Report Card 
Marks of 3 or 4 in ELA 

 
Basic Skills 
Assessment 

•Benchmark score on all skills 
assessed of the NWEA MOY or 
EOY AND 

•3 or 4 on each of the 
components of the rubric in the 
2015-16 Fall or Spring CC Writing 
Assessment 

• Benchmark score 
on all skills assessed 
of the NWEA MOY 
or EOY AND 

•3 or 4 on each of the 
components of the 
rubric in the 2015-16 
Fall or Spring CC 
Writing Assessment 

• Basic, Proficient or 
Advanced on ELA section 
of 2015-2016 SBAC OR 

•Basic, Proficient or 
Advanced on 2012-13 
Literacy Periodic 
Assessment 3 (LPA 3)* 
(Administered in Spring 
2014) 

 
Parent Approval 

 
Parent Consultation and Approval 

 
Parent Consultation 
and Approval 

 
Parent Consultation and 
Approval 

 
LAT 
(Language 

Appraisal 

Team) 

 
LAT required to meet to review 
above criteria 

 
When student has met all criteria except report 
card marks requirement, student may be referred 
to LAT for reclassification recommendation. 
Consult school personnel.  



SUMMARY OF PLAN IMPLEMENTATION 

This plan is currently implemented with fidelity. The needs of ELL students are currently 
addressed through SDAIE and SIOP strategies during the day and such strategies are 
weaved throughout readers and writer’s workshop, math workshop, and Inquiry Project 
(project based science and social studies) time. The RtI intervention specialist currently 
provides push in services for our ELL students. Teachers receive ongoing professional 
development training, using a culturally and linguistically responsive approach.  
 



Citizens of the World – Silver Lake– English Learner Master Plan, 2015-
2016 
 

● How students who are English Learners will have their needs identified 
● What services will be offered for students who are English Learners 
● How, where and by whom the services will be provided 
● How the program for students who are English Learners will be evaluated each year and how the results 

of this evaluation will be used to improve those services 
               

  

PROCESS FOR IDENTIFICATION 

CWCSL seeks to enroll a student population that reflects the demographics of the local 
neighborhood, including the proportion of students who are English language learners.  
Accordingly, CWCSL will comply with federal, state, and district mandates regarding ELL 
education and re-designation of ELL students. 

In an effort to identify ELL students, all incoming families complete a home language survey 
upon enrollment at CWCSL via the Enrollment Form. If parents indicate that a student speaks 
a language other than English, students are administered the California English Language 
Development Test (CELDT) to determine their overall English proficiency and proficiency in 
four domains: listening, speaking, reading, and writing.  Additionally, as with all students at 
CWCSL, ELL students experience the entire English Language Arts assessment battery that we 
use to also determine the specific level of a students’ proficiency in the same areas outlined 
above. 

The CELDT is administered every fall to all students who are identified as ELLs who have not 
yet been classified as Redesgnated Fluent English Proficient (RFEP).  Students can score at 
the beginning, early intermediate, intermediate, early advanced, or advanced levels in this 
test.  Students are required to complete the assessment each year until they’ve otherwise 
been re-designated as a fluent English speaker.  Students are tested in the areas of listening, 
speaking, reading, and writing.  CWCSL teachers examine the results from this test alongside 
other assessments since the school is focused on providing quality English language 
development instruction to all students at their proficiency level. The CELDT is one of the 
measures used to determine whether students are able to be re-designated. Re-designation 
will be one of the school’s primary goals and measures of success. 

PROGRAM IMPLEMENTATION AND RESEARCH 

CWCSL provides all ELL instruction in the general education classroom. ELL students 
participate in a Response to Intervention (RtI) model if their assessment results indicate that 
they struggle with any subject area especially in English Language Arts and mathematics. 
The support provided to ELL students in RtI accommodates students’ language level.  

Additionally, CWCSL employs two intervention teachers who help to provide push-in services 
and  pull-out groups, in addition to the targeted instruction that Lead Teachers and their 
Teaching Associates offer on a daily basis in literacy-based subjects. 

Given the variety of home languages spoken by students residing in the local community 
and the instructional philosophy of the school, CWCSL prepares all teachers for a multilingual 



environment. Accordingly, teachers are trained in a variety of instructional techniques to be 
used specifically with ELL students, relying on three primary programs and approaches: 
Specially Designed Academic Instruction in English (SDAIE), Project GLAD, and the Sheltered 
Instruction Observation Protocol (SIOP).                                                                 

Rather than focusing on language development, SDAIE focuses on content comprehension. 
Language is acquired because of the context in which it is contained. Teachers build 
vocabulary with their students and have high expectations for success of language 
acquisition and the concepts under study. 

SDAIE encompasses solid teaching techniques that benefit all types of learners, offering 
particular support to students who are English language learners. The four major components 
of this teaching approach are:  
1. A visual approach to classroom presentation: Teachers will use models, kits, 

manipulatives, and gestures to show students what they are talking about. 
2. A hands-on approach to class work: Students will learn faster with the use of 

manipulatives and task-oriented projects for them to build new vocabulary into their word 
banks. 

3. Cooperative learning strategies: Teachers will structure learning opportunities through 
project-based learning and during workshop instruction for students to work together, be 
held individually accountable, and develop positive social skills. Students are more likely 
to try to practice their English skills in smaller groups. 

4. Guided vocabulary techniques: Teachers make conscious choices regarding the 
language used and how vocabulary will be introduced, practiced, and incorporated into 
all components of their lessons. Paying attention to clearly enunciate words and phrases, 
teachers avoid idioms, colloquialisms, and abbreviations.  

The SDAIE approach seeks to teach both content and language in a cognitively demanding 
environment. The nature and goals of SDAIE lessons are to provide equal access to the 
curriculum of study. SDAIE strategies are consistent with multiple intelligence strategies, 
project-based learning theories, and special education approaches.  

CWCSL will ensure that the faculty receives intensive SDAIE professional development both 
during our Summer Institute and throughout the school year.  

Project GLAD: Project GLAD is an instructional and professional development model in the 
area of language acquisition and literacy. GLAD strategies are specific methods of 
instruction for a successful English immersion education in a multi-lingual classroom. School 
leaders at Citizens of the World Silver Lake – a school with a very similar academic program – 
reported that the Project GLAD techniques are well-aligned to the instructional model and, 
as such, are well-integrated into ongoing instruction. 

According to its materials, the major components of this pedagogical approach include: 1 

1. Teach to the highest:  
● A classroom environment that values the student, provides authentic opportunities for 

use of academic language, and maintains the highest standards and expectations for 
all students. 

2. Brain research, meta-cognition, and second language acquisition: 

                                                
1	  http://www.projectglad.com/ 



● A time to activate and focus on prior knowledge: inquiry charts, brainstorming, and 
clustering. 

● An opportunity to insure a common base of understanding and scaffolding: direct 
experiences, films, visuals, and teachers’ read-alouds. 

● Students taught how and encouraged to organize thoughts and texts that tap into 
their multiple intelligences: graphic organizers, summaries, visuals, or contextual and 
semantic clues. 

● Meta-cognitive aspects of teacher and students modeling their thought process and 
how an answer was obtained (versus focusing on the correct answer alone). 

● A student-set purpose for learning: motivating, stated result or goal, student choices, 
inquiry charts. 

● Chances to negotiate meaning from language and text: cooperative activities for 
problem solving, social skills; heterogeneous grouping. 

3. Reading and writing to, with, and by students: 
● Reading that stresses joy and purpose before the skills; that begins with writing and 

reading one's own language; that continues with immense amounts of being read to; 
time for silent sustained reading and silent sustained writing with oral book sharing and 
quick shares. 

● Direct teaching of concepts, vocabulary, or necessary skills; text patterns, academic 
language, writing patterns; decoding skills. 

● Writing that stresses the meta-cognitive use of reading and writing as a process; use of 
clustering/brainstorming to initiate writing; acceptance of each writer’s 
developmental level; editing and revising done only in appropriate place in the 
process. No over-editing in early drafts; not all writing brought to editing stage; use of 
conferencing methods to guide students through the process; use of logs for personal 
responses to texts or issues; use of interactive journals. 

● Big Books on walls, shared reading/writing experiences are only a few strategies for a 
language functional environment; use of personal interaction; values oral ideas and 
cross cultural respect. 

4. Strategies to foster respect, trust, identity, and voice (Cummins, Berman, Baron). 

5. Ongoing assessment: 
● Use of a variety of assessment tools to provide reflection on what has been learned, 

how it was learned, and what will be done with the information. Assessment, ongoing 
and summative, based on strengths as well as needs. 

In Project GLAD, the growth in scores of ELL students far exceeded the norm at the national 
level. Over the past 20 years, Project GLAD has received the following awards:  
● United States Department of Education, OBEMLA, Project of Academic Excellence 
● California Department of Education Exemplary Program 
● Model reform program for the California School Reform Design 
● Training model for five Achieving Schools Award Winners.  



It is the recommended K-8 project for the California State Superintendent's Task Force on 
successful implementation of Proposition 227.2 Therefore, we expect it to be equally 
successful in supporting ELL students at CWCSL. 
 
The Sheltered Instruction Observation Protocol (SIOP) Model: In addition to the above, in the 
2014-2015 school year, CWC Silver Lake staff has begun a series of trainings on the SIOP 
model.  This is a research-based and validated instructional model that has proven effective 
in addressing the academic needs of English learners throughout the United States. 
 
The SIOP Model consists of eight interrelated components:  

● Lesson Preparation 
● Building Background 
● Comprehensible Input 
● Strategies 
● Interaction 
● Practice/Application 
● Lesson Delivery 
● Review & Assessment  

 
Using instructional strategies connected to each of these components, teachers are able to 
design and deliver lessons that address the academic and linguistic needs of English 
learners.  

Project GLAD, SDAIE and SIOP are all amenable to constructivism, project-based learning, 
and multiple intelligences theory. These coordinated approaches will ensure that all CWCSL 

students acquire English language skills in reading, writing, listening, speaking, viewing, and 
thinking, and that all students proficiently meet grade-level ELA standards. 

STUDENT PROGRESS MONITORING 

Students identified as English language learners will have their performance tracked both by 
CELDT scores and through portfolio-based assessments that reflect the CA ELD standards. 
The levels are as follows: 
● Beginning: Student performance does not demonstrate an understanding of the English 

language expected at this grade level. 
● Intermediate: Student performance demonstrates a partial understanding of the English 

language expected at this grade level. 
● Advanced: Student performance demonstrates an understanding of the English 

language expected at this grade level. 
● Proficient: Student performance demonstrates a thorough understanding of the English 

language expected at this grade level. 

                                                
2	  In	  1991,	  Project	  GLAD	  was	  declared	  Exemplary	  by	  the	  California	  Department	  of	  Education.	  The	  growth	  of	  standardized	  test	  
scores	  far	  exceeded	  the	  norm.	  In	  1991,	  Project	  GLAD	  was	  declared	  a	  Project	  of	  Academic	  Excellence	  by	  the	  US	  Department	  of	  
Education,	   OBEMLA.	   At	   a	   national	   level,	   the	   growth	   in	   scores	   also	   far	   exceeded	   the	   norm.	   Project	   GLAD	  was	   chosen	   as	   a	  
national	  dissemination	  model	  of	  effective	  training	  for	  teachers	   in	  multilingual	  settings.	  Five	  GLAD-‐trained	  schools	  have	  won	  
Title	   I	   Achieving	   Schools	   Awards.	   GLAD	   is	   a	   recognized	   Model	   Reform	   Program	   for	   the	   California	   School	   Reform	   Design.	  
Project	  GLAD	  has	  trained	  in	  over	  120	  school	  sites	  nationally.	   



At the end of each year, teachers score student progress toward each of the standards and 
select student work to include in the portfolio to show the student’s mastery of the standards. 
The administration and student success team meets with teachers on an ongoing basis to 
evaluate and plan curriculum and differentiated instruction to support the language 
development of ELL students. Our intervention teacher collaborates as well with leadership 
and our teachers to ensure appropriate and timely communications with parents about ELL 
classifications. 

Once students are identified as English Learners, we use various internal controls and 
methods to collect and document all pertinent and appropriate information about an 
English Learner’s progress.  Within each student’s cumulative file there is also an English 
Language Learner folder that has been created to house all of the necessary 
documentation related to the students growth as an ELL in all areas.  This ensures that all 
members of our CWC Silver Lake instructional team can easily access information about an 
English Learner’s status and progress over time.   

PROGRAM EVALUATION 

The evaluation for the program effectiveness for ELL students in the school includes: 
● Adherence to school-adopted academic benchmarks by language proficiency level 

and years in program to determine adequate yearly progress. 
● Monitoring of teacher qualifications and the use of appropriate instructional strategies 

based on program design. 
● Monitoring of student identification and placement. 
● Monitoring of availability of adequate resources. 

AVAILABILITY OF MATERIALS 

CWCSL meets all requirements of federal and state law, relative to equal access, to the 
curriculum for English language learners, as it pertains to annual notification to parents, 
student identification, placement, program options, ELL and core content instruction, 
teacher qualifications and training, re-classification to fluent English proficient status, 
monitoring and evaluating program effectiveness, and standardized testing requirement. 
CWCSL implements policies to assure proper placement, evaluation, and communication 
regarding ELL students and the rights of students and parents. 

SUMMARY OF IMPLEMENTATION 
 
This plan is currently implemented with fidelity. The needs of ELL students are addressed 
through SDAIE, Project GLAD and SIOP strategies during the day and such strategies are 
weaved throughout Readers and Writer’s Workshop, math workshop, and Teaching for 
Understanding (project-based science and social studies) time. Additionally, our RtI 
intervention specialists currently provide push-in services for our ELL students.  
 
In kinder and first grade, 30 minutes of each school day is reserved for explicit English 
Language Development instruction.  Teachers use the ELD standards to guide and focus 
their instruction.   
 



We will continue implementing “academic club time” for all second through fifth graders 
daily.  During club time, ELL students will be grouped both by language proficiency level and 
grade level for direct, small group English Language Development instruction.  We will 
continue piloting several research-based curricular programs (i.e. Avenues, Inside, Into 
English!) in these clusters.  Students who are not ELLs will be grouped in mixed age and mixed 
ability levels to work on high interest, student-led projects.   
 
Additionally, at the 6th grade level, a Personalized Learning Teacher provides strategic ELD 
support to students using push-in and pull-out with small groups during English, Science, 
and/or History classes.  Support is differentiated for students who are newcomers to the 
country and need basic English instruction and those who need more advanced support.  A 
variety of curricular materials are used based on the needs of individual students and groups 
of students.  
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